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Overview
•Review evidence-based strategies 
for preventing behavioral and 
mental health problems in schools.

•Highlight strategies to support 
teachers in high quality 
implementation of tiered supports 
for students in schools.

•Identify innovative methods for 
assessing outcomes for students, 
teachers, and schools.

•Review approaches for improving 
health equity in schools.



Need for Mental and Behavioral 
Health Supports in Schools

• Signification portion of school-age 
youth experience a serious mental 
health issue, yet few receive services

• And those who do, are most likely to do so in 
schools

• Situation is significantly 
exacerbated by COVID-19 
pandemic

• 40% increase in youth mental health concerns 
since the onset of the pandemic (Murthy, 2021; 
Racine, 2021)

• 20% of adolescence are reporting depression symptoms 
• 25% of adolescence are reporting anxiety symptoms
• 50% increase in suicide attempts (Yard et al., 2021)



(CDC, 2024)









20% of all high 
school students 
seriously 
considered 
attempting 
suicide during 
the past year 



Factors Contributing to Increases in Youth 
Internalizing Mental Health Problems (e.g., depression, 
anxiety, suicide attempts)

• Increases in social media use
• Cyberbullying 
• Declines in sleep 
• Opioid epidemic
• Rising youth concerns over school violence and school shootings
• COVID-19 Pandemic

(American Psychological Association, 2023; Cataldo et al., 2021; 
National Academies of Sciences, Engineering, and Medicine, 2019; 
2022; Riehm et al., 2021; Twenge et al., 2019)









16% of high school 
students were 
electronically bullied, 
including through 
texting, Instagram, 
Facebook, or other 
social media, during 
the past year. Female 
students were more 
likely than male 
students to be 
electronically bullied  



Detecting and Intervening 
in Bullying Situations
Adults….
• Have difficulty recognizing bullying
• Fail to recognize the importance of intervening
• Uncertain how best to intervene

– Adults often don’t know how best to intervene in bullying, especially with 
special populations (LGBTQ+, racial/ethnic minority, overweight youth)

• Lack time

Students….
• Rarely report bullying to adults 

• Just 21% of students involved in bullying had reported the event to a school staff 
member



Student vs. Staff Perceptions
15,185 Students
 Seen adults at school watching 
bullying and doing nothing

• 43%
 Believe adults at their school are 
NOT doing enough to stop or prevent 
bullying

• 58%
 Believe that teachers who try to stop 
bullying only make it worse 

• 61%

1,547 Staff
 Said they would intervene if 
they saw bullying

•97%
 Believe have effective 
strategies for handling bullying

•87%

 Believe they made things 
worse when they intervened

•7%

(Bradshaw et al., 2007, SPR)



Stereotypes of Youth Who Bully

(Source: Sue Swearer)



Bullying Classroom 
Check-Up (BCCU)

(NIJ: Bradshaw PI; NICHD: MPIs Pas & 
Waasdorp, Co-I, Bradshaw: Bradshaw 
et al., 2019; Pas, Waasdorp, & 
Bradshaw, 2019)



Mixed-
Reality 
Simulator

Developed by Lisa Dieker, 
Michael Hynes, &  Charles 
Hughes (University of 
Central Florida)



What is a ‘teaching simulator’?
• TeachLivE / Mursion mixed-reality simulator
• A small classroom of 5 ‘student’ avatars responding in real time
• Developed as a tool for training pre-service teachers
• Participants/learners can receive coaching following the session 

http://teachlive.org/

https://www.mursion.com/

http://teachlive.org/
https://www.mursion.com/






Preparing Preservice Teachers to Manage 
Behavior Problems in the Classroom

https://journals.sagepub.com/doi/10.1177/0162643419836415

https://journals.sagepub.com/doi/10.1177/0162643419836415


Bullying Classroom 
Check-Up (BCCU)

(NIJ: Bradshaw PI; NICHD: MPIs Pas & 
Waasdorp, Co-I, Bradshaw: Bradshaw 
et al., 2019; Pas, Waasdorp, & 
Bradshaw, 2019)



Preventing Bullying at School
1. Supervise students’ 

activities

2. Ensure that all staff 
intervene “on-the-spot” 
when bullying occurs

3. Hold meetings with 
students involved in bullying

4. Develop individual 
intervention plans for 
involved students



Stopping Bullying “On the Spot”
• Intervene immediately. It is ok to get another adult to help.
• Name and label the bullying behavior & refer to school rules
• Separate the kids involved.
• Make sure everyone is safe.
• Meet any immediate medical or mental health needs.
• Engage the bystanders
• Stay calm. Reassure the kids involved, including bystanders.
• Model respectful behavior when you intervene.
• Support student who has been bullied
• Take steps to ensure bullied student will be protected from future 

bullying
• Impose immediate & appropriate consequences
• Follow up with family members and related parties, with relevant 

documentation



Recommended Strategies for 
Working with Target of Bullying

• Talk with child
– Directly state that bullying is wrong 
– They or the target do not deserve to be 

treated this way
– Directly state that aggressive retaliation is not 

right
– Listen to child’s concerns
– Coach on possible strategies

• Peer support, avoid situations where bullying 
might occur



Recommended Strategies for 
Supporting the Perpetrator(s) of the 

Bullying
• Talk and intervene directly with the child
• Label the behavior as bullying
• Foster open communication
• Engage parents 
• Seek mental health services when needed
• Develop a process (e.g., behavioral matrix) for 

monitoring behavior at school and home
• Reward prosocial, non-aggressive behavior
• Try to understand factors that contributed to 

behavior (e.g., function-based, skill deficit, power 
dynamic)

• Limit exposure to violent media and content



Strategies for Supporting Parents
• Send home materials to parents about 

bullying
• Prevention, school policy 

(stopbullying.gov)
• Open communication creates 

conditions for disclosure
• Encourage parents to have “the 

bullying talk”
• Role of upstander may be easier 

than others to start the 
conversation

• Help parents recognize signs and 
symptoms of bullying and its impact 

• Normalize and prevent without 
minimizing (stopbullying.gov)



Strategies for Supporting Parents (cont)
• Encourage them to contact school to get help if they learn 

about bullying, rather than contacting child who bullies or 
their parents 

• Recognize parents may be anxious and defensive about the 
role their child plays in the bullying dynamic  

• That bullying dynamic may change, as bullying is complex
• Mental health problems may play a role for targets of bullying, 

perpetrators, or within the family
• Some parents may over-correct or advise against what is best 

for all parties
• Some may dismiss the issue
• Take away technology, cut off social network
• Physically punish
• Some may encourage to hit back
• Parents bring in their own bullying histories (what worked for them 

‘back in the day’ may not work today)



Coaching on How to How to Avoid 
and Reduce Bullying

• Avoiding situations or peers where it is 
likely to happen

• Monitoring and supervising whereabouts 
and technology use

• Collecting documentation in case it is 
needed to show school administration or 
legal authorities

• Apps/technology aids to block 
cyberbullying, allow parents to monitor 
activity, and/or report incidents at the 
school

• Media literacy and training for parents and 
youth – cyberbullying



Resources for 
Parents
• By learning about the risks, 

important security features, 
and other details about the 
apps, platforms, and games 
children want to use, parents 
can make an informed 
decision about how or if their 
child will use them.

• This guide helps parents, 
caregivers, and youth learn 
ways to identify, prevent, and 
address cyberbullying.

How to Prevent Cyberbullying : A Guide for 
Parents, Caregivers, and Youth 
(stopbullying.gov)

https://www.stopbullying.gov/sites/default/files/documents/Cyberbullying%20Guide%20Final%20508.pdf
https://www.stopbullying.gov/sites/default/files/documents/Cyberbullying%20Guide%20Final%20508.pdf
https://www.stopbullying.gov/sites/default/files/documents/Cyberbullying%20Guide%20Final%20508.pdf


What works in school-based prevention of 
aggressive and disruptive behavior problems?

• Teach social-emotional skills directly in real context

• Foster respectful, supportive relations among 
students, school staff, & parents

• Support & reinforce positive academic & social 
behavior through comprehensive systems

• Invest in multiyear, multi-component programs

• Combine classroom, school- & community-wide efforts

• Universal prevention efforts

(Gottfredson et al., 2004; Greenberg et al., 2003; 
Rones & Hoagwood, 2000)



Recommended Core Components
• Teacher training
• Activities for students
• Parent activities
• Multi-component programs
• School-wide
• Continuum of positive supports
• Data-driven process

(StopBullying.Gov; Limber; Bradshaw, 2013; Ttofi & Farrington, 2011)



Bullying Prevention Symposium 2018National Center on Safe Supportive Learning Environments | safesupportivelearning.ed.gov

Role play on the spot intervention in a 
bullying situation:

What do you say to the youth who is the target, the 
other youth who are doing the bullying and involved 

in one of these 4 situations?



Bullying Prevention Symposium 2018National Center on Safe Supportive Learning Environments | safesupportivelearning.ed.gov

Role Play the 
Parent Call:

What to say to the 
Parent in These 

Situations

• Parent(s) reports that their child has been bullied 
repeatedly by another student and school has not 
sufficiently responded

• How do you acknowledge their concerns, what have you 
been doing, what are next steps, what is your plan…

• You call the parent to report that their child has been 
bullying other students

• Parent minimizes, advocates hitting back, school hasn’t 
done enough to prevent bullying…





Just a Few of the Effects of 
Stress on the Body, 

Behavior, & Development

• Process information 
• Make decisions
• Interact with others
• Respond to subsequent stressors
• Attention, focus, and persistence

(Bradshaw et al., 2012; Jennings & Greenberg, 2009; Gunnar, 2021)



Why Focus on Teacher Stress?

Various stressors:
– Large class size, Behavioral challenges in 

students, Inadequate resources & poor 
physical space, Bureaucracy, Workload & 
Paperwork, High responsibility for others, 
Perceived inadequate recognition or 
advancement, Gap between pre-service 
training expectations and actual work 
experiences

Teacher Stress

Student 
Misbehavior

Teacher 
Stress

Teachers are leaving the profession as a result
◦ 10% of teachers leave after 1 year 
◦ 17% of teachers leave within 5 years
◦ In urban districts, up to 70% of teachers leave within first year 

 

(Fisher, 2011, Kokkinos 2007, Travers and Cooper , 1996 , Dworkin 2001) 



Connection Between Staff 
Wellbeing and Mental Health

Staff wellbeing 
influences how staff feel:

Day to day

About their ability to 
do their job

About their overall 
physical and mental 

health

 Twice as many educators—compared to the 
general population of working adults — are 
likely to report experiencing job-related stress, 
are burnt out, and feel less resilient to cope with 
job-related stress (Steiner et al, 2022).

 27% of educators reported symptoms of clinical 
depression (Center for Disease Control (CDC), 
2021).

 37% of educators reported symptoms of having 
anxiety (CDC, 2021).

Steiner, E.D., Doan, S., Woo, A., Gittens, A.D., Lawrence, R.A., Berdie, L., Wolfe, R.L., Greer, L., & 
Schwartz, H.L. (2022). Restoring teacher and principal well-being Is an essential step for rebuilding 
schools: Findings from the State of the American Teacher and State of the American Principal Surveys. 
Santa Monica, CA: RAND Corporation.

CDC (2021). Mental health impact of the COVID-10 pandemic on teachers and parents of K-12 students.



Reactive Disciplinary 
Approaches

• Suspension
• Punishment
• Office disciplinary referrals
• Group ‘deviant’ kids together
• Zero-tolerance policies

• Don’t provide replacement skills
• May reinforce problem behavior
• Disproportionately used
• No evidence of effectiveness
• May do more harm than good 

(APA, 2008; Skiba & Peterson, 1999; Mitchell & Bradshaw, 2013) 



Calls to Center Equity in 
Discipline Reform



Prosocial Classroom Model

Jennings & Greenberg, 2009 



The Lasting 
Impact of the 

Pandemic
• Significant impacts on academics, as 

well as social-emotional, behavioral, 
and mental health outcomes (National 
Academies of Science, Engineering, & 
Medicine, 2023)

• Unprecedented burden on teachers and 
administrators and numerous 
challenges still faced throughout this 
“peri-pandemic” period (Bradshaw et 
al., 2023), leading to turnover and high 
turnover.

• Even without the challenge of a 
pandemic, stress is a major concern 
among educators, with high rates of 
burnout and work-related stress pre-
pandemic (Herman et al., 2018). 



Early-Career Elementary Teachers’ 
Experience of the Pandemic Recovery 

57

71

89

43
47

25
20

72

57
62

82

8

18

27
34

60

0

10

20

30

40

50

60

70

80

90

100

Students
Unprepared to

Learn

Student Stress Worried about
My Students

Unable to Meet
Student

Academic Needs

Unable to Meet
Student SEL

Needs

Unable to Cope
with Professional

Challenges

Teacher Apathy Teacher Stress

2021 2022
% Teachers Reporting “Significant Concern about…”

PI Bradshaw: R305A190162; Note. Higher reflects more problems/greater concern. N≈ 95 teachers



A Multi-tiered System of Supports: 
A Public Health Approach to Prevention

Students within Schools

Universal Prevention
All students,

preventive, proactive
(Tier 1)

Selective or Targeted 
Intervention

    Some students, 
reduce risk 

(Tier 2)

Indicated or Intensive 
Intervention

   Individualized, functional 
   assessment, highly            

   specific for few
(Tier 3) 

(PBIS.org; Horner et al., 2009; IOM, 1997; NAS, 2009, 
2019; Sugai & Horner, 1994; Walker et al., 1996) 



Data, Systems, Practices Framework
(PBIS.org; Sugai & Horner, 2006)

PRACTICES

OUTCOMES



Positive Behavioral Interventions and Supports (PBIS):
Whole-school Approach to Prevention and Promotion

(Horner & Sugai, 2001; Lewis & Sugai, 1999; Sugai & 
Horner, 2006; www.PBIS.org; Bradshaw, 2023)

PRACTICES

OUTCOMES

Implementation Science Framework

http://www.pbis.org/


Impacts of Multi-tiered System 
of Supports for Behavior

• Student Outcomes
• Reduces bullying, suspensions, aggressive behavior, 

unnecessary referrals to special education, & discipline 
problems, particularly among higher-risk students

• Improves emotion regulation, concentration, prosocial 
behavior, classroom management, & academic achievement 

• Staff Outcomes
• Improves school climate, principal leadership, collegial 

relationships, & academic emphasis

(PBIS.org; Bradshaw et al., 2009, 2021, 2020; Horner et al., 
2009; Lee & Gage, 2020; IES, 2022; IOM, 2009) 



Impacts of Multi-tiered System of 
Supports for Behavior (cont)

• Lessons Learned from Leading 4 Randomized Controlled Trials 
of PBIS/MTSS-B

• Effects strongest at elementary level
• Get a lot of benefit from the universal (Tier 1) supports, particularly 

among higher-risk students
• Synergistic effect when combined with social and emotional learning
• Need coaching and to focus on implementation to reach high fidelity and 

optimize outcomes
• Requires district and state support to ensure high fidelity implementation
• Helps to optimize implementation and integration with other evidence-

based programs – like an “operating system” for your school 

(PBIS.org; Bradshaw et al., 2009, 2021, 2020; Horner et al., 
2009; Lee & Gage, 2020; IES, 2022; IOM, 2009) 



Theory of Synergistic Effects

Climate Connectedness Disclosure



Financial Savings

• Significant Return on Investment of Tier 1 
Supports

• Net total present-day cost savings value of $450,000 
per 100 elementary students and $86,000 for every 
100 secondary students

• taking in consideration student outcomes of MTSS/PBIS on academics, 
bullying, aggressive behavior, suspensions, mental health (Bradshaw et 
al., 2020; 2021, 2023) 

(PBIS.org; Bradshaw et al., 2009, 2021, 2020; Horner et al., 
2009; Lee & Gage, 2020; IES, 2022; IOM, 2009) 

https://ruralsmh.com/cost-calculator/



Lindstrom 
Johnson, 
Bowden, & 
Bradshaw, 2023

https://ruralsmh.com/cost-calculator/



Funded by the Institute of Education Sciences, U.S. Department of Education, through Grant R305C190014 
to the University of Missouri. The opinions expressed do not represent views of the Department or IES.

https://www.ruralsmh.com
PI: Reinke, CoPIs: Herman, Bradshaw 

https://www.ruralsmh.com/


• The EIS is an online 
screener that helps schools 
screen students for mental or 
behavioral health needs 

• Validated instrument 
• Based on results, the EIS 

provides recommendations 
for evidence-based supports 
(Reinke, Herman et al., 
2021)



Closing the Discipline Gap through 
Coaching and Professional 
Development

(IES Bradshaw: R305A150221; Bradshaw: R324A110107: Bottiani: R305A220212, 
Herman: R305A180111; Reinke: R305C190014; Bradshaw: NIMHD 

1R01MD013808-01; Bradshaw et al., 2018; Beahm & Bradshaw, 2023)

https://www.doublecheckcoaching.org



State of Intervention Science: 
In-Service PD

• Systematic review of the 
literature

• 179 articles on topic
• only 10 empirically examined 

and none met standards of 
evidence to assess 
effectiveness

• we need to actually test existing 
interventions

Bottiani, J. H., Larson, K. E., Debnam, K. J., Bischoff, C. M., & Bradshaw, C. P. (2015). 



Impacts on Classroom 
Context and Student 

Engagement
•  When combined with 

• School-wide professional development (5 hours)
• Classroom coaching (Classroom Check-up; Reinke & Herman)
• Supports to the PBIS team related to data-based decision-

making
• Outcomes for 

• Students: reduced ODRs for Black students, observations of 
aggressive behavior problems and discipline problems

• Teachers: improvements in self-reported culturally-responsive 
behavior management and efficacy, observations of classroom 
management

(12 middle and elementary schools; 

Bradshaw et al., 2018, School Psychology Review)



Wendy Reinke & Keith Herman, University of Missouri



The Classroom Check-Up

Step 1
- Teacher 
Interview
- Teacher 
Completes 
Ecology 
Checklist

Step 2
- Coach 
Conducts 
Classroom Visits
- Coach Trains 
Teacher in Data 
Collection 
Process

Step 3 & 4
- Personalized 
Feedback 
Session
- Develop Menu 
of Options

Step 5
- Collaborative 
Goal Setting

Step 6
- Teacher 
Monitors Daily 
Implementation 
- Coach Provides 
Continued 
Support



Step 1: Teacher Interview



Ecology Checklist

Teacher fills out 
the Ecology 

Checklist after the 
Interview is 

complete, but 
prior to feedback. 

D. Interact Positively
Rarely Sometime

s Often Almost 
Always

1.  I engage in non-contingent positive interactions with every student (e.g., 
greeting each student, demonstrating an interest in students). (AR) 

2.  I use specific praise—direct, descriptive, and non-attributive—to 
encourage appropriate behavior.  (PBS)

3.  On any given day, I positively acknowledge expected behaviors at least 
three times more than I correct negative behaviors (i.e., my praise to 
reprimand ratio is 3:1 or better).  (PBS)

4.  I have a system in place for documenting and rewarding appropriate 
class wide and individual student behavior.  (PBS)

E. Reflective Thinking
Rarely Sometime

s Often Almost 
Always

1.  I identify ways that my school’s culture (e.g., communication styles, 
behavioral expectations) may be different from my students’ home culture.  
(RT)

2.  I make tangible efforts (e.g., home visits, interviews, student inventories) 
to ‘reach out’ and understand the cultural or individual differences of my 
students. (RT)

3.  I reflect on my own cultural mindset (the framework of ideas, beliefs, and 
values through which I interpret and interact with the world) and how it may 
influence my teaching style and expectations of my students.  (RT)

4. I engage my students in reflective discussion on issues related to culture, 
ethnicity, and social class.  (RT)



Step 2: Assess the Classroom 

Critical Classroom “Look For’s”
o Opportunities to Respond (OTR) 
o Correct Academic Responses
o Disruptions
o Praise (Behavior-Specific & General) 
o Reprimands
o Student Engagement

Classroom Observations



Classroom Observation Form

• 10 minutes total broken 
into 5-minute intervals

• Tally marks recorded for 
each benchmark

• Totals calculated for 
each benchmark after 
completion



Student Engagement 

•

•

•



Step 3

Personalized Feedback
• Meet with Teacher
• Summarize Data

• Identify Strengths
• Identify Areas for 

Improvement

• Provide Visual and 
Verbal Feedback

• Prioritize and identify a 
goal



Step 4: Menu of Options

• During the feedback session, identify 
possible areas for intervention

- Identify areas that the teacher sees as 
important

• Check all possible intervention areas and 
add any that the teacher may think of on 
their own

- Teacher chooses from this “menu” of 
options

- Interventions build from teacher 
strengths

- Interventions guided by coach’s 
knowledge of research and effective 
practices 



Step 5: Goal Setting 

• Select one intervention from the 
PBIS/Classroom Climate section of 
the Feedback form and one 
intervention from the CARES section 
of the form

– Intervention is collaboratively 
designed

– Intervention is tailored to the 
needs of the classroom

• Develop an Action Plan (Goal Setting 
Form) for implementation

– This plan can guide self-
monitoring





Step 6: Implementation Support

Date

What actions did I 
take today to 

progress towards my 
goal? 

Impact of actions 
on student 
behavior

1=none -> 
4=significant

Impact on 
Student 

Behavior: 
Explanation

Challenges/Successes/Note
s/Comments

1   2   3   4

1   2   3   4

1   2   3   4

Goal: _______________________________________________________________
____________________________________________________________________

Teacher Self-Monitoring Goal Sheet

• Teacher 
monitors daily 
implementation

• Coach provides 
on-going 
support





Approach to Personalized Feedback 

•Motivational Interviewing (MI; Miller & 
Rollnick, 1992, 2002, 2012)
Develop discrepancy 

oListen for values
oAccentuate discrepancies between where they are and 

where they want to be

Listen for Change Talk 
Express Empathy 
Roll with Resistance
Support Self-Efficacy 



Values Card Sorting Activity 

Accepting 
Differences in People

Being a Good 
Teacher Working Hard Taking Time for 

Myself 

Being Organized Being Happy Being Fair Being Healthy 

Being Honest Being Responsible Being Liked by 
Everyone Being Flexible 

Being Respected by 
Others Doing the Right Thing Not Giving Up Being a Leader 

Being A Good 
Listener

Understanding 
Others Being Real/Genuine Relating to Students

Being Kind Helping Others Being Self Reflective Making a Difference 
in the World 

Taking Care of My 
Family 

Being Aware of 
Personal Biases Staying in Control Being Patient



What MI is not… What MI is….

A way of tricking or persuading 
people

A purposeful tool  focused on behavior 
change

Therapy A non-directive and supportive conversation

Easy to learn A simple action that takes a lot of practice to 
engage in well

Practice as usual Helping others to find their own capacities 
for change

Done “TO” Done “WITH”

Motivational Interviewing (MI)



Activity

• Choose a Partner: Identify one person to be the speaker 
and one to be the listener. 

• Speaker Role: Identify a change that you are considering, 
something you are thinking about changing in your life, but 
have not definitely decided on. 

• It will be something you feel two ways about. It might be a change that 
would be good for you, that you should make for some reason, but have 
been putting off. Tell your partner about this change you are considering.

• Listener Role: Engage with your partner and listen to them 
as they discuss the change they are considering. 



The Spirit of MI

If those you work with 
come to believe that you 

genuinely accept and 
understand them, you 

have created the setting 
for them to move in a 

positive direction.

• Client-centered
– Not just a set of techniques

• Collaborative
• Evocative

– Listening more than telling
• Respectful

– Honoring a person’s 
autonomy, resources

(Miller & Rollnick, 1992, 2002, 2012)



• Agreeing, approving, praising
• Reassuring, sympathizing, or consoling 
• Giving advice, suggestions, solutions
• Questioning or probing
• Interpreting or analyzing
• Persuading with logic, arguing, or lecturing
• Moralizing, preaching, telling what should do
• Withdrawing, distracting, humoring, or changing subject
• Ordering, directing, commanding
• Disagreeing, judging, criticizing, blaming
• Shaming, ridiculing, labeling
• Warning or threatening

(Miller & Rollnick, 1992, 2002, 2012)



OARS of MI

• Open questions:  Invite others to “tell 
their story” 

• Affirmations: Recognize strengths and 
acknowledge behaviors that lead in the 
direction of positive change

• Reflective listening: “So you feel…” 
“Sounds like…”

• Summary reflections: “Here is what 
I’ve heard. Tell me if I’ve missed 
anything.”

• OARS: basic interaction techniques and 
skills that are used “early and often” in 
the motivational interviewing approach

(Miller & Rollnick, 1992, 2002, 2012)



Importance & Confidence Ruler 

How important would you say it is for you to ____________? 

On a scale from 0 to 10, where 0 is not at all important and 10 is 
extremely important, where would you say you are?

0 2 4 6 8 10
        Not at all            Extremely
        important            important

– Why are you at a ____ and not zero?
– What would it take for you to go from ___ to [a higher number]?

How confident would you say you are, that if you decided to 
____________, you could do it? On the same scale from 0-10, where 
would you say you are? 



Let’s Try It!

Listener role: Don’t try to persuade or fix anything. 
Don’t offer advice. Instead, ask these three questions 
one at a time and listen carefully to what the person 
says: 

» Why would you want to make this change? 
» If you did decide to make this change, how might 

you go about it in order to succeed? 
» What are the three best reasons for you to do it? 

After you have listened carefully to the answers to these 
questions, give back a short summary of what you 
heard of the person’s motivations for change. Then ask 
one more question: 

» So, what do you think you’ll do? 
» Listen with interest to the answer. 



Findings from 1st Randomized Controlled Trial

Design: All 158 teachers received pd and teachers randomly assigned to 
received coaching (ES and MS)
Classroom Observations

Better classroom management (i.e. proactive behavior management) 
Better anticipation of and responsiveness to student 
Higher ratings of student cooperation
Lower number of non-cooperation
Lower number socially disruptive behaviors

Office Disciplinary Referrals
Lower number of office referrals to Black students 

Sustainability Follow-up Study (Spencer Funding: “teacher to teacher”)
1 year out, effects were not sustained due to lack of ongoing coaching support

(Bradshaw et al., 2018; Pas et al., 2021: IES RCT; Spencer Foundation)



Findings from 2nd Randomized Controlled Trial

• Design: 41 MS only, PD + Coaching vs. control (351 
teachers)

• Classroom Observations
Better instructional support
Greater use of proactive behavior management  behaviors 
Increased teacher use of praise/approvals
Higher ratings of student engagement
Reductions in students’ disruptive behavior

• Higher teacher report of culturally responsive 
teaching efficacy 

(Debnam et al., 2024: IES RCT funding PI Bradshaw)



Summary of Research from 2011 to Present: 
When Delivered in Person Double Check…

Reduces disproportionate referrals of Black students to the 
principal’s office 

Improves student behavior in the classroom 

Improves teachers’ use of classroom management strategies

Increases teachers’ efficacy and use of culturally responsive 
practices

(Bradshaw, Rosenberg, & Debnam, in prep; Bradshaw et al., 2018, School Psychology Review; 
Debnam et al., 2024, Journal of  School Psychology)



Double Check Online 
Scale-Up Study

Test the online version of 
Double Check to determine if 

the interactive coaching 
platform is more effective 

than providing access to the 
program content without 

interactive coaching. 

Impacts will be 
evaluated based on
• Student engagement, 

performance, and behavioral 
outcomes

• Effects on teachers’ 
instruction, proactive 
behavior management, and 
culturally responsive teaching 

https://www.doublecheckcoaching.org



Online Training for Coaches



Double Check Online RCT 



Double Check 
Coaching 
Online



Working Well 
Resource Directory

• Staff well-being is a key strategy towards 
restoring stability. 

• Designed to help districts and schools 
promote staff well-being.

• Created from extensive literature scans and 
researcher and practitioner roundtables.

• Organized into seven approaches: 
– Creating or Expanding Well-Being supports
– Elevating the Profession, 
– Encouraging Self-Care, 
– Enhancing Professional Development, 
– Fostering Connectedness and Supportive 

Relationships, 
– Improving School Facilities and Innovating 

in the Classroom.

https://safesupportivelearning.ed.gov/working-well-resource-directory 

https://safesupportivelearning.ed.gov/working-well-resource-directory


Working Well Podcast Series

https://safesupportivelearning.ed.gov/podcasts/working-well 

The series is intended to promote staff 
well-being policies and practices in 
schools.

Each episode features one on one 
conversations with a researcher, 
superintendent, principal, school 
psychologist, and teacher.

https://safesupportivelearning.ed.gov/podcasts/working-well


NCSSLE Resources

https://safesupportivelearning.ed.gov 

https://safesupportivelearning.ed.gov/


On-Line Resources
 Stop Bullying
 http://www.stopbullying.gov

National Association of School Psychologists (NASP)
 Success in school online resource kit
 http://www.naspcenter.org/resourcekit/index.html

Collaborative for Academic, Social, & Emotional 
Learning (CASEL)
 http://www.casel.org

National Center on PBIS
 http://www.PBIS.org

Blueprints for violence prevention
 http://www.colorado.edu/cspv/blueprints/index.html

 Substance Abuse & Mental Health Services Admin. 
(SAMHSA)
 http://nrepp.samhsa.gov/
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